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В рамках программы «Erasmus+» реализуются проекты разных типов. В ряде проек-

тов могут участвовать только граждане и организации из стран, называемых в терми-

нологии «Erasmus+» странами программы (страны, входящие в состав Европейского 

Союза, а также Исландия, Лихтенштейн, Македония, Норвегия, Турция). Другие типы 

проектов предполагают участие представителей стран-партнеров. Основные возможно-

сти для белорусских организаций и граждан по участию в проектах «Erasmus+» в сфере 

высшего образования составляют следующие 4 типа проектов:  

 «Кредитная мобильность»,  

 «Совместные магистерские степени», 

 «Создание потенциала в сфере высшего образования», 

 «Жан Моне». 

По результатам конкурсных отборов трех предыдущих лет в Республике Бела-

русь успешно реализуются 10 проектов по «Созданию потенциала в сфере высшего об-

разования» и 6 проектов  по программе «Жан Моне». Также в течение двух лет - 2015 и 

2016 годы - в рамках двусторонних соглашений по «Кредитной мобильности» из 

средств «Erasmus+» запланировано профинансировать порядка 550 мобильностей сту-

дентов и преподавателей из белорусских вузов в университеты ЕС и 190 мобильностей 

студентов и преподавателей из европейских университетов в наши вузы. В целом, в 

проекты программы «Erasmus+» вовлечены более 60% отечественных университетов. 

20 октября 2016 года был объявлен очередной конкурс заявок по программе 

«Erasmus+», открывающий новые для университетов Республики Беларусь возможно-

сти и направления деятельности в рамках нашего сотрудничества на объединенном 

пространстве высшего образования Европы: 

1. Мобильность с целью получения образования. 

2. Поддержка политики реформ. 

3. Программа европейской интеграции Жан Моне. 
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The paper explores the field of cognitive discourse analysis. Basically, it addresses the 

epistemic approach to scientific discourse. The epistemic analysis specifies the con-

cept of cognition as an activity directly connected with language. Special attention is 

given to figurative language functional usages. 

Key words: scientific discourse, cognition, figurative language, metaphor, mental 

space, blending, synergetics. 

Discourse is accepted to be a linguistic correlative of a given social and cultural prac-

tice. Epistemic situation as an objective extralinguistic factor of the scientific discourse and as 

a universal metamodel of the scientific text reflects a complex of interrelated extralinguistic 

factors systematically influencing text generation and its linguistic specificity. 

Scientific knowledge conveyed by texts is examined in unity with subject-object rela-

tionships residing in cognitive-discursive activity which is realized in the metamodel of epis-

temic situation embedding both cogniocentric (ontological and methodological) aspects and 

anthropocentric (reflective and communicative) aspects.  

Textual tissue is studied in direct connection with, first, mental and communicative ty-

pological conditions of text generation, second, the system of cognitive and pragmatic strate-

gies, third, the author‘s operational aims plus a complex of extralinguistic factors influencing 
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linguistic means used. That implies the exploration of interaction features between social ac-

tors that rely on the dynamics of relationships between people and how those relationships are 

reflected in the language choices that they make, and the mechanisms by which figurative 

uses of form create meaning for readers. The main reason that figurative language usages ap-

pear to be pervasive in all languages is apparently that they reflect patterns of human cogni-

tion. 

Any structural element of the given model reflects the appropriate communicative in-

formation and can combine simultaneously several functions. Its linear level doesn‘t always 

coincide with the non-linear one where the secondary rhetorical system starts opening up into 

social, affective, ideological world. The non-linearity of a natural language becomes apparent 

in the changes under the influence of almost innumerable quantity of interacting factors of 

social, psychophysiological and psychophysical nature. 

Spontaneous activity of a discourse product manifests itself not only in its capability 

of self-structuring but also in structuring and modifying its environment – conceptual system 

of both its producer and its recipient. This allows to raise a number of issues related to the 

possibility of information interchange between related and non-related objects. What is 

needed is the investigation of textual, discursive, mental and other objects and structures con-

tributing to an effective interchange of information, energy, substance between related (dis-

course product – its producer) and non-related (discourse product – its recipient) synergetic 

systems.  

The text and its environment are in complementariness relation. For being used by the 

recipient to structure his own conceptual system the text should be subject to a sequence of 

modifications in the conceptual system. Such modifications can be caused by the material 

structure of the text as the stages of semantic environment generation reflecting the author‘s 

meaning development are represented by signs bodies.  

A complex correlation of stable and unstable states of a generated text leads to the ap-

pearance of its interpretation field where a new system of meaning initiated by the original 

one but not equal to the collection of its meanings is formed. Principles of transferring from 

one state of the system to the other are set by a system of text attractors i.e., dominant mean-

ing synchronizing symmetric and asymmetric text components. It can be the case of figurative 

cognition and language which are pervasive not only in literature, but in scientific discourse 

as well. Frequently this discourse has its own domain-specific and genre-specific figurative 

usages. 

Differences are in the register purpose and formality of the genres studied. However, 

what is essential is the investigation of different texts with an invariant cognitive core to elu-

cidate their general cognitive and structural schemes as well as conceptual dominants and typ-

ical language means (strict theoretical science, instructional science, popular science). 

Clearly, strict theoretical science discourse contains logical, objective, factual informa-

tion, and represents the denotative aspect of meaning by means of concrete general scientific 

vocabulary and terminological units. Its functional type is informative, the main function be-

ing denotative (or referential).  

Instructional and popular science texts contain mixed kinds of information where cog-

nitive content can be supplemented by emotional and aesthetic one. Supplementary informa-

tion corresponds to the connotative aspect of meaning. Verbal representation is characterized 

by the expressivity of language means i.e., figurative vocabulary: metaphorical expressions, 

single metaphors, intertext. Generally, their functional type is the same but along with the de-

notative (or referential) the emotive and aesthetic functions are revealed: relational meaning is 

added to informational content. 

Text‘s narration style can be changed by using lexical units traditionally belonging to 

another discourse, for instance – the prediction has had a good innings; not bad going for 
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what was originally just an off-the-cuff observation; if the law continues on its merry way – 

an attempt of fictional representation of the problem of further decrease in size of transistors, 

and whether Dr Moore‘s prediction can remain true a little longer (Science and technology 

section of The Economist August 20
th

 2011). Changes in text‘s stylistic orientation entail the 

changes in the chaos and order balance. Integrating prototypical inherent elements of one dis-

course into another is predetermined by the appropriate communicative and pragmatic pur-

pose. The interaction of genres in webs of intertextuality (or interdicursivity) where a text is 

shaped by borrowing generic or rhetorical conventions from another genre serves to achieve 

the needed purpose. Scientific discourse has its own domain-specific and genre-specific figur-

ative usage. Figurative language usages clearly do not serve the same purpose as their literal 

―translation‖ - they are there for a reason and achieve goals for the author to shape readers‘ 

viewpoints. 

The use of expressive means ―strange‖ for the given discourse has an effect of unex-

pectedness where they act as intellectual processes catalyst. The role of language is to guide 

conceptualization by prompting cognitive spaces and frames, rather than simply to represent 

it. While perceiving the metaphorical content the creativity of thinking increases due to the 

necessity of strengthening its integrative function to discover components of implicit domi-

nant meaning which are unconscious but exist in each metaphoric field. This integrative func-

tion manifests itself in the creation of analogies as a basis of metaphorisation while the analo-

gy is one of the types of the unconscious generalization. In terms of synergetics, that is the 

search for a creative attractor which quite strictly arranges meaning elements appearing in its 

action field. In the process of metaphorisation personal meaning topical for the individual can 

become an attractor. Figurative cognitive and linguistic structures are largely viewpointed 

which consists in bringing someone else around your viewpoint on a situation.  

Applying insights gained from cognitive metaphor theory let us emphasize that mental 

process of establishing analogies switches to different systems of meanings, and is limited 

only by the content of the individual‘s conceptual system. Metaphors activate the mental 

process of establishing analogies by connecting to a system of meaning from another (closer 

to the recipient) discourse, and represent it by appropriate verbal components. For instance, 

the author of the article devoted to polyploidy (spare chromosomes in cells) and evolution of 

plants (Science and technology section of The Economist June 28
th

 2014) describes the phe-

nomenon using a source-domain image of a kingdom (in the vegetable kingdom, more sets of 

chromosomes are often better) and further extends it by the introductory sentence of the ar-

ticle – An  heir and a spare are reckoned a desirable outcome of a royal wedding – serving 

reader‘s meaning construction and new mental construct emerging. An emergent conceptual 

construal, resulting from integration of above mentioned cognitive structures prompted by 

language sets an open dynamic scheme of cognitive process of interpretation. Linguistic 

forms connect the recipient to multiple mental spaces and webs existing in producer and reci-

pient‘s cognitive systems and trigger various successive and parallel linking operations pro-

viding the degree of specificity appropriate to the intended content. Figurative language is 

shaping cognitive construals in discourse, it is typically shaping viewpoint on the relevant 

content as well. In the course of human‘s discursive activity mental spaces are blended in dif-

ferent ways to yield emergent structures and create new integrated fields. Thus, it is notewor-

thy that language is able to link central and afocal conceptual structures. At any moment of 

speaking we operate in one of the spaces but the others are present quasi invisibly in our 

mind. Various associations and connotations may be activated, and this ability appears to be 

one of the properties of verbal communication reflecting the process of text integration in the 

environment, i.e. the individual‘s conceptual system. 

The above discussed issues may help master students in better understanding scientific 

discourse patterns as well as in generating their own ones. The most valuable is the opportuni-
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ty of integrating scientific discourse interpretation foundations in the master students training 

curriculum.  
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В данной статье пойдет речь о важности использования современных информа-

ционных технологий при обучении иностранным языкам. Большое внимание 

будет уделено использованию ресурсов сети Интернет для подготовки высоко-

квалифицированных специалистов экономических специальностей со знанием 

иностранных языков. 

Ключевые слова: ресурсы сети Интернет, Интернет-технологии, автономия, са-

мостоятельная работа студентов, Вебквесты. 

Формирование коммуникативной и межкультурной компетенции студентов яв-

ляется ключевой задачей обучения иностранному языку. Знание иностранного языка – 

это необходимое условие для получения интересной и хорошо оплачиваемой работы 

для специалистов экономических специальностей. В современных условиях глобализа-

ции иностранный язык является средством получения, расширения и систематизации 

знаний, самостоятельного получения нужной иноязычной информации и повышения 

профессиональной квалификации. Ресурсы сети Интернет являются одним из основных 

источников информации, которые активно внедряется в обучение иностранным язы-

кам, что делает разнообразную информацию на иностранных языках все более доступ-

ной.  

Если говорить об особенностях учебного процесса при использовании Интернет-

технологий, необходимо отметить, что эти технологии соответствуют традиционной 

форме обучения: присутствует и представление изучаемого материала, и взаимодейст-

вие преподавателя и обучаемых, и контроль знаний. При преподавании иностранного 

языка ресурсы сети Интернет могут быть использованы для обеспечения студентов ау-

тентичной текстовой, графической и звуковой информацией, а также эффективно ре-

шать задачи, связанные с обучением всем видам речевой деятельности.  

Учебные заведения во всем мире активно используют Интернет в процессе обу-

чения иностранным языкам для включения материалов сети в содержание урока, для 
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